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developed assessment questions that align to the grade-level Texas Essential
Knowledge and Skills (TEKS). Teachers evaluate student performance based on
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cognitive disability must follow the Texas definition of a significant cognitive
disability. A student with a significant cognitive disability has limited potential to
reach grade-level expectations, and evidence must be documented in the
Participation Requirement information as supported by the student’s most recent
Full and Individual Evaluation (FIE) report.
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including decisions related to graduation requirements as described in Texas
Administrative Code (TAC) §89.1070.

Test Development

STAAR Alternate 2 follows the same test development procedures as STAAR
assessments. However, the test development process does reflect the unique
characteristics of STAAR Alternate 2, specifically its reliance upon scripted items and
the learning styles of the STAAR Alternate 2 student population.

Assessment Content

Like STAAR assessments, STAAR Alternate 2 is linked to grade-level TEKS and
student expectations for STAAR. The preliminary task in developing the alternate
assessment was to link the assessment to curriculum content and expectations. The
Texas Education Agency (TEA) worked with experts in test development, special
education, and content to develop curriculum frameworks and vertical alignment
documents. The curriculum frameworks list the grade-level TEKS and the associated
prerequisite skills for each grade and subject area. The vertical alignment documents
link skills and knowledge across grades within the same subject area. After the initial
creation of the curriculum frameworks and vertical alignment documents, TEA sought
additional input from educator committees and a statewide steering committee that
included state assessment experts, parents, advocacy group representatives, related
service providers, administrators, and education service center (ESC) professionals.

The next step in developing the STAAR Alternate 2 assessment was to generate
essence statements that summarize the TEKS and student expectations and link the
expectations to the prerequisite skills and assessment performance categories.
Typically, each grade and subject-area assessment contains 10—-20 essence
statements that are eligible for assessment. From these, specific essence statements
are identified for inclusion in the STAAR Alternate 2 assessment each year. The 2021
2022 essence statements were made available to teachers in fall 2021 to allow time for
instructional planning and developing standards-based individualized education
programs (IEPs) for the school year.

STAAR Alternate Redesign
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After prototype items were developed, cognitive labs were conducted to gather
information on student performance, engagement, and interaction with the redesigned
STAAR Alternate 2 items. Test administrators were interviewed regarding the proposed
test design and the feasibility of the assessment for students. The next step was a pilot
test to gather further student performance data and a survey of test administrators
regarding the STAAR Alternate 2 test items. The data from the cognitive labs, pilot
tests, and test administrator surveys were used to develop items for the first operational
assessment in spring 2015.

Assessment
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populations.

Review of Items

During the item development process for STAAR Alternate 2, educator committees met
to complete reviews of every item. The committees were comprised of educators from
across Texas, specifically special education experts, special education classroom
teachers (including teachers from the Texas School for the Blind and Visually Impaired
and the Texas School for the Deaf), teachers of EB students, and general education

teachers.

The educator committees focused on the relationship between the grade-level content
and the items. Each committee member completed an item judgment form with the
following questions regarding each item:

Y

Y

=<

=<

Does this item measure the reporting category/student expectation/essence
statement/prerequisite skill it was designed to measure?

Is this item an appropriate measure of the TEKS student
expectation/essence statement/prerequisite skill?

Is this item free from bias based on students’ personal characteristics such
as gender, ethnicity, or disability?

Would you expect students in your district to have received sufficient
instruction by the end of the grade/course to enable them to answer this
item correctly?

Feedback from the educator committees was used to revise the STAAR Alternate 2
items as needed.

Training
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Test Administrations

To ensure equity for all students, a student had to be present at a monitored testing
session and be supervised by a trained test administrator. The STAAR Alternate 2
testing window was extended to seven weeks to provide districts more flexibility in
scheduling assessments and more opportunity to test all eligible students. Additionally,
the testing window was extended by one week for a small subset of larger districts to
ensure that ratings were properly entered into DEI during the test administration
window.

Test Administration Procedures

The STAAR Alternate 2 assessment process is designed with scripted test
administrator presentation instructions that mirror instructional techniques for a student
with a significant cognitive disability. The essence statements, upon which the 2021—
2022 STAAR Alternate 2 items were based, were made available in fall 2021 so that
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Y The student is unable to respond to test questions due to a terminal or
degenerative illness.

=<

The student receives extensive short-term medical treatment due to a
medical emergency or serious injury in an accident.

=<

The student is unable to interact with peers or staff without risk of infection
or contamination to himself/herself or others.

=<

The student is unable to receive sufficient or consistent homebound services
due to medical issues.

NO AUTHENTIC ACADEMIC RESPONSE

Students who are unable to produce an authentic academic response due to level of
cognition rather than a medical condition may qualify for a NAAR exception under the
following circumstances:

~

Y Because of multiple impairments, the student is unable to receive
information during instruction and assessment. For example, the student
may have a combination of sensory impairments, such as hearing, vision,
and/or tactile.

=<

The student is consistently unable to provide an authentic academic
response during instruction. His or her behavior may be described by one or
more of the following characterizations:

e The student is unable to demonstrate a meaningful, observable
reaction to a specific stimulus.

e The student exhibits only startle responses.

e The student tracks or fixates on objects at random and not for a
specific purpose.

e The student moves or responds only to internal stimuli.

e The student vocalizes intermittently regardless of changes in
environment around him or her.

Testing Accommodations

STAAR Alternate 2 is a standardized assessment intended to be appropriate for eligible
students in its original intact form. However, ARD committees and test administrators
may elect to provide appropriate allowable accommodations to students whose
disability precludes them from participating meaningfully in the assessment.

Test administrators may use accommadations only if they are routinely provided in
classroom instruction and listed in the student’s IEP. Some accommodations provided
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during classroom instruction may not be allowed during testing, as certain
accommodations used in the classroom would invalidate the content being assessed or
compromise the security and integrity of the test. Figure 5.1 provides examples of
accommodations that can be considered for STAAR Alternate 2 and guidelines on how
such accommodations should be applied.

Figure 5.1. STAAR Alternate 2 Allowable Accommodations
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Scores and Reports

Scoring STAAR Alternate 2 Assessments

STAAR Alternate 2 is scored polytomously using a standard scoring rubric that follows
the same process of item administration across all items and is applied to the student
performance evaluation information that test administrators submit electronically via
DEI. Each item is scored according to the level of independence with which a student
responds. The scoring rubric is as follows:

Y If a student responds correctly to the first presentation of an item, he or she
receives a score point of 2. If the student does not respond or responds
incorrectly, the item is presented again with allowable teacher assists.

=<

If the student responds correctly to the second presentation of the item, he
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or she receives a score point of 1.

Y If the student does not respond or responds incorrectly to the second
presentation, he or she receives a score point of 0.

Each item is scored in the same manner. Item scores range from 0 to 2. There are
20 scored items per test, resulting in a total test score range of 0 to 40 points.

Description of Scores

Scores for the STAAR Alternate 2 assessments consist of the number of points earned
(raw scores), scale scores, and the resulting performance level associated with the
student’s score.

RAW SCORE

The number of points that a student earns on a STAAR Alternate 2 assessment is the
student’s raw score. The raw score can be interpreted only in terms of the specific set
of test items on that test form. However, because the difficulty of items might vary
among test forms over time, raw scores alone cannot be used to compare performance
across tests or administrations. To make these comparisons, raw scores must be
converted to scale scores.

SCALE SCORE

A scale score is a conversion of the raw score onto a scale that is common to all test
forms for that assessment. Scale scores allow for direct comparisons of student
performance between specific sets of test items from different test administrations.

The scale score is used to determine whether a student attained Level II: Satisfactory
Academic Performance or Level lll: Accomplished Academic Performance.

Performance-level cut scores are discussed in the
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Alternate 2 test booklets, policy definitions, and PLDs. The panelists also received

training in the evidence-

il
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Level ll:

Satisfactory Accomplished

Level lll: ‘

‘ Subject Area Grade/Course ‘

il
L
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previously on one or more test forms. This permits the difficulty level of the newly
developed form to be closely determined even prior to its administration. Thus, the
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Classical Standard Error of Measurement

Classical SEM represents the amount of variance in a score that results from random
factors other than what the assessment is intended to measure. The SEM is helpful for
quantifying the margin of uncertainty that occurs on every test.

Conditional Standard Error of Measurement

It is important to note that the SEM index provides only an estimate of the average test
score error for all students regardless of their individual levels of proficiency. By
comparison, CSEM provides a reliability estimate at each score point on a test. More
specifically, CSEM is an estimate of the average test score measurement error that is
conditional on the proficiency or scale score estimate.

Classification Accuracy and Consistency

Classification accuracy and consistency provide estimates of the accuracy and
consistency of student classifications into performance categories based on current test
results.

Validity

STAAR Alternate 2 scores are used to make inferences about student achievement. In
support of these inferences, evidence is continually collected throughout the
development and administration of STAAR Alternate 2 to demonstrate that the
assessments measure the intended content. This validity evidence can be categorized
as being based on test content, response processes, internal structure, relations to
other variables, and the consequences of testing. This validity evidence supports
multiple uses of test scores. TEA follows national standards of best practice to continue
to build its body of validity evidence for all the STAAR assessments. The Texas
Technical Advisory Committee (TTAC) provides ongoing input to TEA about STAAR
Alternate 2 validity evidence. The following sections describe the validity evidence that
has been collected for STAAR Alternate 2.

Evidence Based Based
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RELATIONSHIP TO THE STATEWIDE CURRICULUM

At the inception of the STAAR Alternate 2 assessments, a steering committee was
convened to review and provide feedback on the alignment of STAAR Alternate 2
assessment tasks to the TEKS. Educator reviews and focus group meetings continue
to be a part of ongoing content development with revisions to the STAAR Alternate 2.
Both focus groups and educator review meetings have occurred to review and provide

feedback on alignment of items and content standards as well as to review and provide Syl
feedback on items themselves.

In 2015-2016, an independent third-

CHAPTER 5 STAAR Alternate 2 5-19
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of the assessed TEKS should be measured. At each stage of development, writers and
reviewers verify the alignment of the test items with the assessed reporting categories.

Evidence Based on Response Processes

Response processes refer to the cognitive behaviors that are required to respond to a
test item. Texas collects evidence to show that the way students respond to items on
the STAAR Alternate 2 assessments reflects accurate measurement of the construct.

ITEMS

Texas gathers theoretical and empirical evidence that support the expectation that the
way students respond to test items does not add construct-irrelevant variance. Every
year, during item reviews, educators evaluate whether the content for a given item is
being appropriately assessed and whether students will be able to accurately
demonstrate their knowledge of the construct given the items’ planned format. When
items are field tested, additional student response data are gathered. Data such as
item difficulty, item-total correlations, and item fit are all evaluated. For additional
information, see the Item Analyses section of Chapter 3, “Standard Technical
Processes.”

SCORING PROCESS

The process used to score items can provide additional validity evidence based on
response processes. This type of validity evidence is predicated on accurate scoring.
Within the test administrator booklet, test administrators are provided exact scoring
rules and scripted instructions for how to present every item to a student. Test
administrators are provided resources to prepare for a STAAR Alternate 2 test
administration, including a period of time directly prior to the testing window in which
they can preview the test booklet to prepare for a valid test administration.

Evidence Based on Internal
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relationships are consistent with the expected relationships. STAAR Alternate 2
correlation estimates, which evaluate the strength of the relationship (or the lack of
one) between scores on the STAAR Alternate 2 assessments across different content
areas (for example, grade 4 mathematics and grade 4 reading, or biology and U.S.
history) are calculated.

Evidence Based on Consequences of Testing

Another way of providing validity evidence is by documenting the intended and
unintended consequences of administering an assessment. Possible unintended
negative consequences can include narrowing of curriculum or instruction to focus on
specific learning outcomes that are assessed, or the inappropriate use of test scores by
stakeholders. Some of the intended consequences of the STAAR Alternate 2
assessment, based on the requirements in federal and state statutes, are as follows:

Y Students with the most severe cognitive disabilities can receive challenging
instruction that is linked to state content standards.

Y Students with the most severe cognitive disabilities can be included in state
assessment programs.

Y STAAR Alternate 2 can assess the achievement of students with the most
severe cognitive disabilities.

Performance on STAAR Alternate 2 assessments can be used to track the academic
progress of students across years.

Measures of Student Progress

Student progress measures provide information beyond performance level by
considering performance over time. Whereas performance-
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Table 5.5. STAAR Alternate 2 Spring 2022 Pass Rates

Subject Area Grade/Course Pass Rate
Grade 3 92%
Grade 4 95%
Grade 5 94%
Mathematics Grade 6 93%
Grade 7 95%
Grade 8 95%
Algebra | 93%
Grade 3 85%
Grade 4 88%
Grade 5 89%
Reading/English Grade 6 91%
Language Arts Grade 7 92%
Grade 8 93%
English | 91%
English Il 94%
Grade 5 94%
Science Grade 8 97%
Biology 96%
Social Studies Grade 8 95%
U.S. History 95%
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